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BACKGROUND METHOD OBSERVATION MEASURES

-Children develop more school readiness skills when Data collected as part of the National Center for Research on Early Childhood Education’s (NCRECE) Individualized Classroom Assessment Scoring System

teachers interact with them in ways that: Professional Development Study ‘ _ S St | N e
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etal., 2008). Inter-rater reliability
RESULTS calculated across 20% of cycles
(ICCs = .83; ranged .78-.88).
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-Few studies have examined the quality of children’ s
preschool experience from the perspective of how an
individual child’ s engagement interacts with what
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« Findings emphasize importance of what the teacher
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Examined engagement as a meta-construct to
explore the complex interactions of children’ s
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- Children’ s individual engagement appears to matter
CLASS composite 213" 088 1.1 082 080" 034 212" 059 009° 004 007" 002 less in classrooms characterized by high quality

engagement with teachers, peers, and tasks in the 2 Positivel ild i i
| ¢ y-Engaged 200 A B p r teacher-child interactions
preschool classroom by takmg a person-onented s | X CLASS 141 149 -290* 1.11 -1.19* 062 -1.28 096 -0.11 009 -0.04 004
approach JE o R e Postiven Engupes. Nesalvey-Eugaged - dumy codes ot prole mempershs .= 09, s, 08, < 0% < 001 + Children classified as positively-engaged may show
N . . . resilience to the negative impacts of lower quality
* Expected engagement profiles to differentially predict Expressive Vocabulary Phonological Awareness - Children’ s engagement and teacher classrooms

school readiness, and be moderated by the quality of s -
teacher-level interactions w

74 °'asds_“t’°g1 |n;ere;ct|or;§ uniquely Looking through both a teacher and child lens provides a
predicted school readiness better understanding of the transactional way children

IR - Children’s individual classroom develop school readiness skills
L engagement on gains in phonological

awareness and expressive ACKNOWLEDGEMENTS

This study was supported by the Institute of Education Sciences, U.S. Department of Education, through Grant

vocabulary was moderated by R305A060021 to the University of Virginia — funding the National Center for Research on Early Chidhood

[re— classroom level teacher-child Concorium an Hosburement of Sehool Readnéss. R01 HDOS1408. The opions. sspreesed aro thoss of e

q i authors and do not represent views of the funding agencies. The authors wish to thank the generous programs and
interactions teachers who participated in this study.

« Children with positive engagement patterns - stronger
gains regardless of classroom interaction quality
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« Children with less optimal engagement patterns > ’
greater gains with high classroom-level quality
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